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Abstract— With the deep development of big data and artificial
intelligence technologies, corpus research has garnered increasing
attention and recognition. Initially, corpora were collections of
speech materials aimed at linguistic research; now, they serve as
deeply annotated knowledge resources supporting knowledge
discovery and extraction. One of the most popular research areas
is the integration of corpora with teaching. Studies have found that
corpora, as an empirical research tool, provide rich authentic
language materials for English writing instruction. This exposure
helps students encounter genuine language use, improving the
accuracy and authenticity of their writing. We recognize the
multifaceted advantages of applying corpora in English writing
instruction. These benefits include aiding students in identifying
and correcting writing errors, enhancing language awareness,
enriching writing resources, and fostering innovation in teaching
models. The study categorizes the application of corpora into two
main types: indirect and direct use. Indirect use of corpora reveals
common issues in English writing and provides theoretical basis
and practical guidance for improving teaching resources and
methods. Direct use of corpora focuses more on practical
operations, showing more significant effects in writing instruction
by correcting specific writing errors, and innovating teaching
models and methods, thereby directly promoting students' writing
skills. Although research on corpus-assisted English writing
abilities has yielded considerable results, there is still room for
improvement. It is suggested that research outcomes should be
closely integrated with frontline teaching practices and expanded
research samples. Teachers need to incorporate corpus tools and
methods into everyday teaching to achieve mutual promotion of
research and teaching. Moreover, educational departments and
schools should provide professional training to enhance teachers'
corpus knowledge and application skills. Additionally, students’

attitudes towards and proficiency in using corpora should be
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emphasized, encouraging them to actively use corpus resources for

exploratory learning and self-correction. Future research could

further explore the retrieval efficiency of corpora and the

intelligence level of their teaching applications, combining

interdisciplinary research to comprehensively understand and

explore the overall role of corpora in English writing instruction,

thereby better advancing the role of corpora in improving English

writing skills.

I INTRODUCTION

A corpus is an electronic collection of texts compiled
according to specific criteria, designed to represent a
language or its various varieties and styles, thereby
facilitating linguistic description and analysis (Kennedy,
1998; Liang, Li, & Xu, 2011). Originating in the 1960s,
corpus linguistics once ranked among the fastest-growing
disciplines within linguistics. Although initially met with
skepticism from the rationalist Chomskyan school, it
rapidly expanded from Europe to the global stage due to
its empirical research methods, focus on the social
functions of language, and advantages in historical,
synchronic, and sociolinguistic studies (Gui, 2011). It has
gained widespread popularity across many
application-oriented fields, among which corpus-based
language teaching research constitutes a major branch
(Shirato &  Stapleton, 2007;  Gilquin, 2015;
Dose-Heidelmayer & Gotz, 2016; Pérez-Paredes &
Bueno-Alastuey, 2019; Wang, 2020). Corpora can be
categorized by collection method into written and spoken
corpora, and by language variety into native, foreign, and
lingua franca corpora (Liang et al., 2011). Research in
corpus linguistics began in China in the late 20th century
(He, 1997) and developed rapidly in the early 21st century,
sparking a surge of studies in foreign language teaching
(He & Xu, 2003; Wang & Zhou, 2004; Wei, 2004; Liang et
al., 2004).

A number of corpus-based studies focusing on
English learners in China have also emerged (Gui & Yang,
2003; Dong & Chu, 2010; Liang, Li, & Xu, 2010),
introducing new elements, dynamics, and methods to the
challenging and often slow-progress domain of English
writing instruction. However, a review of the literature
reveals a relative scarcity of comprehensive summaries on

corpus-assisted writing pedagogy. Most existing studies
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employ quantitative methods, with qualitative research and
syntheses being less common (Zhou & Wang, 2022; Ji,
2022; Hong, Wang, & Li, 2022; Huang & Wang, 2021).
Based on a review of relevant literature, this study outlines
the conceptual foundations of corpora and writing
instruction, as well as the main approaches to using
corpora in assisting English writing teaching. It aims to
help researchers and educators better utilize corpora to
support English writing instruction. By providing a
summary, this research seeks to offer recommendations for
future studies on corpus-based writing pedagogy, reduce
the difficulties teachers and students face when using
corpora for writing teaching and learning, enhance their
understanding and motivation for using corpora, improve
the efficiency of corpus utilization, and ultimately
contribute to the advancement of English writing

proficiency.

IL THE CONNOTATION OF CORPUS
The term "corpus," derived from Latin meaning
"body," refers in modern linguistics—particularly in

"

corpus linguistics—to "a systematically organized
collection of authentic language materials intended for
research purposes" (Liang, 2016). Renowned linguist
Crystal (1991) described a corpus in his work as a body of
linguistic data, whether spoken or written, often in
transcribed form, serving as a foundation for language
description or a means of testing linguistic hypotheses.

In general, while definitions of a corpus vary
among scholars, there is broad consensus regarding its
essential characteristics. A corpus typically exhibits four
fundamental features: (1) a large volume of language data;
(2) authenticity and representativeness of the materials; (3)
storage and retrieval via computer or cloud-based systems;

and (4) application in linguistic investigation and analysis.
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The integration of corpora into linguistics has introduced
new research content and methodologies for second
language acquisition. On one hand, corpora provide
researchers with extensive authentic language materials,
enriching research topics; on the other hand, corpus
retrieval software enables systematic and efficient
processing of language data, offering clear and intuitive
statistical results that support innovative research
approaches (Sinclair, 1991; Atkins & Clear, 1992; Gui &
Yang, 2003; Yang, 2002; Sinclair, 2004; McEnery, Xiao, &
Tono, 2006; Huang & Li, 2007; Yu, 2009). For instance,
corpus-assisted English language teaching can be applied
in phonetics, grammar, vocabulary, and reading instruction
(He, 2017). Teaching materials derived from spoken or
written corpora can supply learners with abundant
authentic language samples in natural contexts (Warren,
2016).

With advancements in computer technology and
deeper linguistic research, corpus-based methods have
become a vital approach to collecting language data.
Corpus linguistics relies on authentic language usage and
employs statistical analysis to reveal patterns of language
use, offering new pathways for linguistic studies.

As more corpora become freely accessible to
learners, their application in foreign language teaching
continues to expand. However, the effectiveness of corpora
in instructional contexts also depends on teachers’
expertise in corpus linguistics. For example, Caines and
McCarthy (2016) pointed out that due to limitations in
foreign language teachers’ knowledge of corpus linguistics,
research findings and technologies related to spoken
corpora have not yet been widely or effectively integrated
into language teaching.

In summary, while corpus-assisted English
language teaching possesses incomparable advantages and
potential, its implementation requires three conditions: (1)
A greater variety of corpora should be made freely
available to English teachers and learners; (2) Teachers
need professional training in corpus linguistics, including
how to select or construct corpora and how to design
corpus-based teaching activities; (3) Students should
receive training in using corpora and recognize their dual
role in corpus-assisted learning—not only as learners but

also as "researchers" capable of conducting in-depth
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exploratory studies of English through corpora.

Owing to the significant imbalance between
investment and outcomes in corpus-assisted English
teaching, very few applied studies in domestic research
have implemented corpora in instructional practice.
Boulton (2010) accurately summarized the prevailing
attitude among teachers toward corpus-assisted instruction
as characterized by high difficulty, demotivation, low
pedagogical relevance, and inefficiency. Nonetheless,
integrating corpora with foreign language teaching holds
promise for developing more targeted and efficient English

teaching methods.

IIL THE ENGLISH WRITING AND
CONNOTATION OF WRITING ABILITY

English writing, as a comprehensive language skill,
offers a clear reflection of a learner’s English proficiency.
Collins and Gentner (1980) defined it as a process
involving two main stages: the generation of ideas and the
drafting of text. Calkins (1986) further emphasized that
writing is not merely a act of recording, but a dynamic
process of developing stories and thoughts, underscoring
its significance as a language skill. From an
Hyland (2003)

proposed that writing involves organizing fragmented

information-processing  perspective,

mental information and transforming it into structured
written expression. Vicki Urquhart and Monette Mclver
(2005) suggested that writing enables students to establish
connections among different characters, events, and ideas.
Through targeted systematic thinking and questioning, it
effectively hones logical reasoning and cultivates critical
thinking. Thus, writing serves both as a means of
communicating experiences and sharing ideas, and as a
manifestation of the learner’s integrated language
awareness and productive language ability.

Writing ability is regarded as the capacity to integrate
information, construct texts, and convey ideas through
written language. The academic community has
extensively discussed the components of writing ability
and proposed various evaluation criteria (Wen, 2010).
Artiga (1992) identified five dimensions for assessing
writing competence: language use, writing conventions,
content process, style, and evaluative techniques. Yoon and
Hirvela (2004) broke down writing ability into the skills of
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conveying information, controlling the writing process,
mastering writing thinking, and evaluating writing.
Writing is a process through which people express
thoughts and emotions linguistically; it is also a
progressive process of identifying, analyzing, and solving
problems. In this sense, writing ability equates to
problem-solving ability (Liu, 1999). Zhao (2008) further
proposed that writing ability encompasses five aspects:
basic writing skills, strategic competence, linguistic
competence, discourse rhetorical competence, and
sociocultural competence. Specifically, students should be
able to clearly articulate their stance on familiar topics and
support their viewpoints with persuasive arguments.
Moreover, they need to be capable of systematically
describing personal experiences and events around them,
such as extracurricular activities and campus competitions,
while employing rhetorical techniques to ensure clear
structure and vivid narration. Students should also be able
to engage in basic discussions of sociocultural content
using the internet and mobile devices—for example,
exploring traditional culture and festival customs.

It is evident that writing ability is a comprehensive
skill essential for students learning English. Therefore,
corresponding  writing instruction holds significant
importance. Although corpus-based research is not yet
common domestically, studies have shown that corpora
play an indispensable role in enhancing English writing
proficiency, warranting further analysis of the feasibility of

integrating corpora into writing instruction.

Iv. CURRENT RESEARCH ON
CORPUS-ASSISTED ENHANCEMENT OF
ENGLISH WRITING SKILLS
Since the late 1920s, educators and scholars have
begun to explore the use of corpora for a wide range of
research purposes. From both theoretical linguistic
perspectives and practical foreign language teaching
viewpoints, corpora have demonstrated positive impacts
and effectiveness in improving the writing skills of English
learners (Li, 2024). Based on a review of existing literature
related to corpus-assisted English writing development, as
well as Leech’s (1997) classification of corpus applications
in English language education, current studies can be

broadly grouped into two main approaches: (1) Indirect
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use of corpora to enhance English writing skills, which
primarily involves teaching resource development and
language assessment; (2) Direct use of corpora to improve
English writing ability, focusing on how to utilize corpora
in classroom teaching and how to instruct students in using
corpora independently.

This paper likewise adopts these two pathways to
examine research on corpus-assisted enhancement of
English writing proficiency.

4.1 Research on the Indirect Use of Corpora

Studies on the indirect use of corpora to enhance
English writing skills primarily focus on analyzing errors
in English writing or examining the effects of corpora on
writing performance. Through such analysis, researchers
aim to identify factors that hinder the improvement of
writing competence and draw pedagogical implications to
refine teaching resources, adjust instructional methods, or
improve language testing systems. Ultimately, these
studies offer recommendations to facilitate teaching
activities targeted at boosting English writing proficiency.

Research on the indirect application of corpora can be
categorized into two main strands:(1) Error analysis in
English writing, (2) Analysis of the impact of corpora on
English writing.

4.1.1 Error Analysis in English Writing

Error analysis in English writing is conducted through
two main approaches: self-collected essays and the use of
existing corpora.

4.1.1.1 Analysis Based on Self-Collected Essays

Most studies adopting this approach gather writing
samples from secondary school students, often in large
quantities, to ensure representativeness and objectivity.

These studies employ corpus-based methodologies by
collecting hundreds to thousands of routine writing
samples from junior and senior high school students.
Through systematic analysis, they identify common errors
made by foreign language learners and propose
comprehensive summaries aimed at helping students
reduce mistakes, enhance writing techniques, and
ultimately increase their interest in English learning while
improving writing proficiency (Bett, 2010; Ondrakova,
2016; Talakoob & Mansour, 2017; Shi & Yu, 2019; Zhang,
2020; Leng, 2020).

Some scholars shift their focus from secondary school
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students to undergraduate or graduate students,
concentrating specifically on errors in English academic
writing.

These studies typically collect essays from university
students to construct small-scale specialized corpora for
analyzing writing errors. Through comparative and
statistical examination, researchers investigate the causes
of linguistic inaccuracies, reveal characteristics of
adjective usage, explore lexical features in learner writing,
and summarize pedagogical implications for English
writing instruction (Shamsudin, 2010; Xu, 2014; Phuket,
2015; Liu & Wang, 2015; Divsar, 2017; Qian, 2021; Sun,
2018).

4.1.1.2 Analysis Using Existing Corpora

While many studies utilize self-constructed corpora,
the majority—particularly in China—rely on established
corpora for research. A prominent example is the Chinese
Learner English Corpus (CLEC), which has been
extensively employed in domestic studies. Comprising
over one million words collected from secondary school to
university students, CLEC serves as a valuable resource
for enhancing the writing proficiency of Chinese English
learners across various educational stages (Gui & Yang,
2003).

These studies primarily focus on the English writing
of Chinese university students, using CLEC to conduct
in-depth analyses. The research identifies the causes of
common errors, attributing them mainly to three factors:
interlingual transfer, intralingual transfer, and influences
from the learning environment.  Consequently,
recommendations are made for instructors to refine
teaching methodologies, with particular emphasis on verb
usage. In addition to enhancing comparative instruction
between English and Chinese, educators are encouraged to
improve students’ awareness of diverse verb collocations
and applications. Beyond increasing language input, it is
also essential to provide more opportunities for language
output, enabling learners to master and flexibly apply
various lexical and grammatical forms in practical contexts,
thereby improving the overall effectiveness of English
writing instruction (He, 2004; Lin, 2004; Wang & Zhang,
2007; He, 2009; Zhu, 2009; Cheng, 2010; Li, 2022).

4.1.2 Analysis of the Role of Corpora in English
Writing
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Research on the impact of corpora on English writing
also adopts various approaches, particularly by examining
how corpora influence teaching and assessment models.
These studies aim to provide insights and references for
refining instructional and evaluative frameworks, thereby
enhancing the effectiveness of English writing pedagogy
and increasing students’ adaptability to corpus-assisted
writing instruction.

Dong and Chu (2010) utilized a computer-based
corpus platform to explore a data-driven approach to
English writing instruction. Their findings demonstrate
that corpus tools and methods effectively monitor the
accuracy of language output and ensure fluency,
confirming the practical value and potential of corpora in
writing pedagogy. In a comparative experiment, Cai (2008)
investigated differences between corpus-based teaching
methods and traditional writing instruction. The results
revealed that corpus-assisted teaching offers significant
advantages in delivering writing theory, improving
students’ self-evaluation skills, and promoting autonomous
learning. Additionally, Cai emphasized another key benefit:
corpora not only stimulate students’ interest in writing but
also tangibly enhance their writing proficiency. Further
expanding on this line of inquiry, Blanchard et al. (2013)
examined the role of corpora in the assessment of English
writing. They reported the development of a new corpus
comprising texts produced by non-native English writers.
This corpus demonstrated considerable utility in native
language identification, grammatical error detection and
correction, and automated essay scoring. The development
of such a resource provides new tools and methodologies
for teaching and evaluating English writing among
non-native speakers. These findings are further
corroborated by the research of Wang and Wu (2021), who
emphasize the dual role of corpora in English teaching:
corpora serve not only as instructional resources but also
as pedagogical aids. They argue that applying corpora to
the teaching of continuation tasks can effectively assist
students in predicting discourse themes, identifying genre
features, comprehending plot development, inferring
meanings of unfamiliar words, and discerning characters’
emotional attitudes—thereby offering new directions for
pedagogical design. Du (2022) further points out that in

continuation writing, corpora help students accumulate
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diverse and authentic language materials, leading to richer
and more accurate expression, as well as more vivid
character portrayal. Similarly, Zhang (2022) contributes
unique insights through a multi-corpus study of
continuation tasks. By employing AntConc and a self-built
corpus based on three versions of high school English
textbooks, Zhang conducted keyword analyses of both
source texts and graded continuation samples. The study
reveals that keywords sensitively reflect lexical style and
spelling errors, which to some extent indicate the quality
of continuation writing.

The studies above illustrate both commonalities and
variations in how different scholars indirectly utilize
corpora to investigate English writing proficiency. In
summary, through the indirect application of corpora,
researchers have systematically identified factors
hindering the development of writing ability—such as
interlingual transfer, intralingual transfer, influences of the
learning environment, lexical errors, and grammatical
inaccuracies—while also exploring how corpora can
enhance both instructional and assessment models. These
improvements, whether direct or indirect, ultimately
contribute to the development of students’ English writing
skills. Nevertheless, translating these research insights into
tangible classroom benefits requires extensive practical
application and adaptation by frontline teachers and
researchers. Without empirical validation, the practical
impact of such theoretical implications remains limited.

4.2 Research on the Direct Use of Corpora

Studies on the direct application of corpora to
enhance English writing skills primarily focus on utilizing
corpora to identify and correct errors in writing, with the
aim of uncovering factors that influence the effectiveness
of such methods and proposing recommendations for
improving writing proficiency. Alternatively, this line of
research explores how the direct integration of corpora can
transform English writing instruction and examines the
potential improvements in pedagogical practices facilitated
by corpus tools. Research on the direct use of corpora can
be categorized into two main strands: (1) Analysis of direct
corpus use for error correction in English writing, (2)
Analysis of the role of direct corpus application in
teaching English writing.

4.2.1 Analysis of Corpus-Based Error Correction in
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English Writing

Research indicates that the direct application of
corpora for error correction in English writing yields
insights across multiple dimensions, such as error types,
corrective feedback, and language awareness.

Dolgova (2019) conducted a study focusing on how
learners use corpus tools to correct various types of writing
errors and examined the effectiveness of these tools across
different error categories. The results revealed that learners’
success rates in error correction were closely related to the
specific types of errors they encountered. Crosthwaite,
Storch, and Schweinberger (2020) further explored the role
of written corrective feedback within corpus-assisted error
resolution. Their research investigated how such feedback
influences the efficiency with which learners employ
corpus tools to address errors. The study emphasized that
teachers should carefully consider whether their written
corrective feedback facilitates effective interaction
between learners and corpus resources when integrating
these tools into writing instruction. Lou (2020) identified
issues related to lexical collocation and pragmatic
accuracy in the academic English writing of graduate
students. The study proposed the use of concordance
analysis from specialized corpora to enhance linguistic
awareness and rhetorical skills in academic writing.

4.2.2 Analysis of the Role of Corpus-Based
Instruction in English Writing

Research on the direct application of corpora in
English writing instruction has a relatively longer history
and greater complexity, yielding more specific and
representative conclusions.

Most studies in this category innovate English writing
teaching models through corpora, thereby enhancing
students’ specific writing skills.

Some scholars focus particularly on abstract writing
competencies.

For example, Yoon and Hirvela (2004) conducted a
study on corpus use in two ESL academic writing courses.
Their research specifically examined students’ corpus
usage behaviors and their perceptions of the advantages
and disadvantages of corpora as a second language writing
tool. Both qualitative and quantitative data indicated that,
overall, students found the corpus approach beneficial for

the development of L2 writing skills and reported
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increased confidence in writing in their second language.
Cotos (2014) conducted a study based on multiple corpora,
investigating the implementation of activities drawing on
both native-speaker and learner corpora. The research
demonstrated the effectiveness of data-driven learning
methods in raising learners’ awareness of observed
language phenomena, promoting knowledge acquirement,
and improving the use of target language forms. Results
showed that students exhibited improvements in the
frequency, diversity, and accuracy of adverb usage, with
those exposed to corpora containing their own writing
making more significant progress. Li (2024) adopted a
quantitative research paradigm, conducting a 10-week
teaching experiment. Using SPSS 20.0 software, the study
compared pre- and post-test scores between experimental
and control classes, and summarized data from
post-experiment questionnaires and interviews. The
findings revealed that the corpus-assisted continuation task
teaching model effectively enhanced students’ continuation
writing performance and overall competence, increased
their interest in English learning, and contributed to the
development of autonomous learning abilities.

Meanwhile, a greater number of scholars have
focused on enhancing specific English writing skills

Many of them often utilize corpus as pedagogical
menthods through the implementation of innovative
teaching models.

For instance, Chen (2014) implemented a 12-week
"Input—Output—Consolidation"  teaching model that
integrated lexical chunk instruction with writing practice.
By comparing pre- and post-test results, the study
demonstrated significant improvements in students’ use of
lexical chunks and overall writing performance. Ying
(2021) similarly proposed a new pedagogical model for
corpus-assisted instruction, introducing a corpus-based
approach for teaching practical English writing in senior
high schools. This model combines data-driven learning
principles with frequency-guided language teaching
methods, structured around seven steps: corpus selection,
output stimulation, input facilitation, independent writing,
evaluation and revision, consolidation and refinement, and
the development of a self-built corpus. Building on
previous studies, Chen (2024) also adopted a corpus-based

instructional model for English writing, employing a
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student-centered data-driven learning approach known as
the CcCcC model

Construction).  The

(Collaboration—Consolidation—
revealed that: (1)

Corpus-assisted English teaching significantly improved

findings

the lexical richness of junior high school students’ writing.
(2) It notably enhanced students’ awareness of vocabulary
use strategies related to lexical diversity. (3) It
substantially elevated the overall quality of students’
writing.

Chen’s study demonstrates that corpora can
effectively increase lexical richness in student writing by
positioning learners in the role of “researchers.” This
approach addresses previous limitations in corpus-assisted
English teaching, such as teacher-dominated instruction,
limited interactivity, and low efficiency.

Other scholars have employed existing or
self-constructed corpora to support English writing
instruction through practical teaching applications.

For example, Guan (2022) conducted a study using
the WebCorp corpus retrieval tool to provide rich linguistic
input for college English writing courses, helping students
accumulate high-frequency vocabulary. Through this
process, students were able to summarize and master
typical word usage and collocations. During writing tasks,
Guan guided students in using WebCorp to search for key
terms and gather relevant language materials to enrich
their writing. After drafting, students again utilized
WebCorp to check and refine questionable collocations
and sentence structures, thereby improving the overall
quality of their compositions. In this study, both teachers
and students actively engaged as users of the online corpus,
collectively participating in the teaching and learning
process. Han and Zong (2023) made use of multiple
corpora in their research. In a writing revision course for
senior high school students, they introduced two
corpora—COCA (Corpus of Contemporary American
English) and SKELL (Second Language English Learner
Corpus)—to enhance the authenticity of students’ language
expressions. The study emphasized the student’s role as
the primary user of web-based corpora. Through
independent searching and application of corpus resources,
students were able to more effectively refine their writing,
making their language use more aligned with native

speaker norms. Liu (2023) adopted a more targeted
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approach by constructing a self-built corpus for analysis.
Based on error analysis, output theory, and in-depth corpus
examination, the study identified five common error types
among high school students in the use of non-finite verbs:
errors in tense, form, confusion between infinitives and
gerunds, confusion between finite and non-finite verbs,
subject-verb agreement errors, and spelling mistakes.
Among these, the most frequent was the confusion
between finite and non-finite verbs. The study further
explored the causes of these errors, attributing them to
three main factors: intralingual transfer, interlingual
transfer. Ultimately, the research demonstrated that
instructional designs incorporating self-built corpora are
highly effective in addressing non-finite verb errors in
English writing. This teaching method significantly
improved students’ writing performance and showed
markedly better outcomes compared to traditional error
correction approaches. Finally, Li (2024) provided a
comprehensive investigation into specific English writing
competencies. Grounded in corpus linguistics, scaffolding
theory, and data-driven learning theory, Li analyzed
collected data and found that applying a corpus-based
scaffolding approach to high school English writing
instruction notably enhanced students’ initiative in writing.
Reflected in their written expressions, students showed
significant improvement across multiple dimensions:
lexical richness, collocational authenticity, sentence variety,
discourse coherence, and writing speed. Both writing
scores and overall quality demonstrated steady progress.
The  aforementioned  studies  reveal  both
commonalities and distinctions among scholars in their
direct application of corpora to enhance English writing
proficiency. Overall, corpora serve as an effective tool to
help students identify and correct errors in areas such as
lexical collocation, pragmatic accuracy, tense, verb forms,
and the use of infinitives versus gerunds. These studies
underscore the importance of error typology, corrective
feedback, and language awareness in improving writing
competence. Furthermore, the direct integration of corpora
has driven innovation in English writing pedagogy,
exemplified by models such as the “Input-Output—
Consolidation” framework and the CCC (Collaboration—
Consolidation—Construction)  corpus-assisted  teaching

model. By incorporating lexical chunk instruction,
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data-driven learning, and frequency-based language
teaching methods, these approaches have significantly
enhanced students' writing skills—including lexical
richness, collocational accuracy, syntactic variety, and
discourse coherence. Compared to research on the indirect
use of corpora, studies involving direct application
demonstrate more tangible and observable improvements
in writing outcomes. However, such studies remain
relatively limited in number. They often involve longer
implementation periods, greater operational complexity,
and multiple influencing factors. Moreover, due to
relatively small sample sizes, the generalizability of their
findings is somewhat constrained. There is a need for
further collaboration among researchers to expand sample
sizes and diversity through practical application, in order
to validate and enhance the representativeness of these

results.

V. CONCLUSION AND IMPLICATION

Overall, this review demonstrates that corpus-based
approaches in English writing instruction encompass a
wide range of study populations, including learners from
secondary school to undergraduate and graduate levels,
reflecting the applicability and value of corpora across
various educational stages. Moreover, the research covers
multiple linguistic dimensions—such as vocabulary,
grammar, syntax, and discourse—highlighting the
comprehensive role of corpora in enhancing writing
pedagogy. It is evident that corpora play a significant role
in supporting the development of English writing
proficiency.

First, the application of corpora offers new
perspectives and methodologies for English writing
instruction. By providing access to abundant authentic
language materials in real communicative contexts,
corpora enable students to engage with natural language
use, which is crucial for improving the accuracy and
authenticity of their writing. Corpus-assisted teaching
models, such as the “Input-Output—Consolidation”
framework and the CCC (Collaboration—Consolidation—
Construction) model, incorporate systematic instructional
procedures that have been shown to significantly enhance
students' lexical richness, grammatical accuracy, and

overall writing quality.

23


https://dx.doi.org/10.22161/jhed.8.2.3
https://ijhed.com/

Second, research on corpus-assisted writing
development employs diverse methodologies, which can
be broadly categorized into indirect and direct uses of
corpora. Findings indicate that both approaches contribute
substantially to the improvement of students’ writing
abilities. Specifically, corpora help learners identify and
correct errors, raise metalinguistic awareness, enrich
writing resources, and foster innovation in teaching
models. Furthermore, corpora provide robust empirical
evidence and diverse research perspectives that continue to
inform and refine English writing instruction.

Studies involving the indirect use of corpora have
revealed common challenges in English writing—such as
interlingual transfer, intralingual transfer, environmental
influences, and specific lexical or grammatical errors—and
have  proposed corresponding  solutions.  These
investigations provide both theoretical foundations and
practical guidance for refining teaching resources and
instructional strategies.

In contrast, research on the direct application of
corpora tends to focus more on practical implementation,
demonstrating more pronounced effects within writing
instruction. By enabling real-time error correction and
supporting innovative teaching models and methods, the
direct use of corpora contributes tangibly to the
enhancement of students’ writing skills. Findings indicate
that corpus-assisted instruction effectively improves
learners’ lexical richness, syntactic variety, and discourse
coherence, while also fostering greater autonomy and
motivation in English writing.

Overall,  scholars  both  domestically and
internationally have achieved substantial results in
researching the application of corpora to enhance English
writing skills; however, there remains considerable room
for improvement. It is essential to closely integrate
research outcomes with frontline teaching practices and to
expand the scope of research samples. Teachers should
actively incorporate corpus tools and methods into daily
instruction to foster mutual enhancement between research
and pedagogy. In this process, teachers’ competence in
using corpora plays a crucial role. Future studies could
investigate teachers’ corpus literacy, while educational
authorities and schools should provide targeted

professional  development to strengthen teachers’
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knowledge and applied skills in corpus-based instruction.
Simultaneously, students’ attitudes toward and proficiency
with corpora cannot be overlooked. Learners should be
positioned as “researchers” in the corpus-assisted learning
process, encouraged to actively utilize corpus resources for
exploratory learning and self-correction. Moving forward,
research could also focus on establishing and refining
various types of corpora—especially personalized corpora
tailored to different learning stages and needs—to provide
more diverse teaching and learning resources for both
educators and students.

Furthermore, sustained empirical research on
corpus-assisted English writing instruction should be
conducted, incorporating continuous feedback to optimize
teaching methods and strategies in response to evolving
educational demands. Building on previous studies,
modern information technologies—such as artificial
intelligence and big data analytics—can be leveraged to
enhance the efficiency of corpus retrieval and the
intelligence of pedagogical applications. Interdisciplinary
research  integrating knowledge from education,
psychology, applied linguistics, and other related fields
will contribute to a more comprehensive understanding
and exploration of the multifaceted role of corpora in
English writing instruction, thereby more effectively
advancing the enhancement of English writing proficiency

through corpora.
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